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INTRODUCTION

lhtrOduction

In 1992 the Government increased the ‘allocation of grant aid for youth
work to £10.806 million. This funding supports a wide range of youth
work support services from the traditional mainstream forms of youth
work such as youth clubs, guide and scout groups -to the
community-based special projects targeled at communities designated as
‘disadvantaged". Despite the growth in funding and the subsequent
expansion in the number of full-time staif employed.in the development
of youth work, little or no sustained attention has been devoted 1o the
development of a theoretical base for Youth Work. Any written reflection
on the part of practitioners and trainers has been primarily based on a
British perspective. This is largely concerned with experience rather
than theoretical concepts. In Ireland also, there has been very little
written critical refiection on youth work theory and practice despite the
growth in provision and state support in the last twenty years. Any
theoretical concepts which exist are those which are implicit in the
various policy documents on youth work. In Ireland there are three
government sponsored policy documents on youth work: the. Bruton
Report (1877); the O'Sullivan Aeport (1980); and the Costello Report
(1984) together with the Government's .official policy statement.on youth
work, in Partnership with Youth, (1985). '

The definition of youth work presented by the Costello Report (1984)
received widespread endorsement by the voluntary youth organisations
at the time of publication and it stiil remains the most frequently quoted
reference on youth work in Ireland. The Costello Commitiee Report

defining the purpose of youth work states that;

“Youth Work must empower young people
and enable them to emerge from the
enveloping state of dependence ... young
people must know, feel and believe that they
have some contro! over their situations in the
sense of bhaving ability 1o influence
intentionally what happens to them and their
community. The ability of young people 10
assess afternatives and choose the most
appropriate one in any given situation, is
central to our views of Social Education.”
(Costeilo, 1984, p.115)
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INTRODUCTION

Despite the widespread adoption ol the core emphasis of the Costello
Committee Report (1984), the theory of youth work still remains implicit
rather than- explicitly slated -and a dearth of literature exists in the field
which might inform practice. There have only been eight siudies
completed as part of post graduate courses in the last four years on
youth work. Such work, while valuable in its own right still remains as
unpublished theses stored in the libraries of the universities involved and
thus outside the access of ‘youth work practitioners in general, The

resuitant emphasis on. practice outside an explicit theoretical framework
Smith, ina belief among practitioners that:

has resulted, according to
is that which derives

"the only good theory
thing else can be

from experience, - any

dismissed as jargon™
' (Smith,1988, p.81)

What research on youth work practice in Ireland exists (Treacy, 1989,
Hurley, 1990, Staunton, 1992). indicates that many youth workers (paid
and unpaid) are currently free 10 interpret the concept of youth work
according to their own analysis, experience and competence. Staunton's
study, (1992) of commun‘ity-based special projects concluded that the
mgthods used by paid youth workers were rarely grounded within any one
theoretical framework and therefore there are no explicit guides 10
practice. Thus it may be concluded that there is a significant need to
create a theoretical framework for understanding youth work based on
educational theory. This papef seeks to provide such a framework.



OVERVIEW

Overview

This paper argues that youth work, similar to other educational
interventions, is not value free. The values which inform the. work in any.
given situation influence the types of outcomes which.are fikely 1o be the
result of the specific intervention. Such values influence the work at
- both institutional and youth worker levels. Our starting point-is, thus, to
examine how iearning occurs in the youth work context and to_explore
the implications for youth work practice based on sociological theory.
Our overview of social theory will summarise the main arguments of the
two broad social theories: functionalism and conflict theories. Based on
this .overview we adopt a framework for exploring social thedry “and
| Morgan (1979), since it provides a.
useful framework through which a wide range of social -theoi'i_e;s_j can be
located and also allows us to interpret these in terms of basic youth work
models. The Burrell and Morgan framework is based on the two broad
sociologies of functionalism and contlict theories ‘and distinguishes
between four theoretical paradigms based on these: functicnalism and
intefpretive paradigms = based on tunctionalist theory and  radical
humanism and radical social change based on conflict theories. '

It is our intention to do the following related to each paradigm:

a) Review the theory applicabie to that paradigm o

b) Provide a summary of the assumptions about sociely presented by
the theory '

) Examine the application of the theory to youth work in terms of a
specific youth work model '

d) Present the broad characteristics of each specific model of youth
work under the loliowing headings:
* analysis of young people's needs
* programme emphasis
* role of the youth worker
" Process which is reflected in the relationships which are

formed

" outcomes for society
* outcomes for young people

in the final part of the paper a compaosite model using the framework
summary for each paradigm is presented.
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LEARNING IN A YOUTH WORK CONTEXT

Learning in a Youth work Context

Youth work is generally defined as ihe social education of young people
in an informal context. As such youth work usually takes place in an
out-of-school context where adults and young people take part in various
educational activities that are generally aimed at providing opportunities
for young people’'s social development. Given that youth work thus
involves both adults and young people interacting through defined
educational processes, it is important to understand how learning oGeurs
in this context since there are a variety of very different contexts within
which adults engage in educational interventions with young people:
formal education, non-formal education and informal education.

The term formal education refers 1o the education which usually happens
in schools and other educational institutions. Non-formal education, by
contrast, refers to the planned learning which happen in an out-of-school
contéxt. Informal education refers to the accidental and/sor unplanned
learning which takes place by virtue of the hidden messages incgividuals

receive in their interaction with eachother.

Lea-rnihg within the youth work context clearly occurs through both the
non-format and informal contexts in which young people interact with .

eath other and with adults. Within a youth work context it is, thus,
important to recognise that learning occurs in the following ways.

(i) The social relationships in the group between the
" adults and the young peopie and between the young :
people themselves: :
{(ii)  The content of the programmes:

(i) The opportunities provided for the young people 10
pe involved in decision making and taking

...........................................

(i) The Social Relationship in the Youth Group

Social learning OGCurs around the personal encounters and §ituations
which occur amongst members themselves and between members youth
workers. Many of these situations are planned, such as discussion groups
and structured programmes, but the majority of learning situations for
young people occur in the natural encounterss, which arise in the
- everyday youth group situations, for example:

Mogals of Youth Work 1 A SOCIOLOGICAL FRAAMEWORK



LEARNING IN A YOUTH WORK CONTEXT

......

' = Having an argument

i *  Refusing to pay subs

P Winning a competition

. Volunteering to help

i » Being left out of things |
{ » Being given responsibility |

All of these incidents centre on relationships in the group, between
members themselves as well as between aduits and members. The youth
workers, thus, need to concentrate on more than the administration and
'smooth running' of the programme, bul recognise that learning occurs
within the youth group environment. The youth workers must be
conscious of creating an atmosphere which encourages both the forming
of relationships and have expertise in dealing with both the opportunities
and with issues as they arise, to €nsure a positive learning outcome. In a
lypical youth work situation, for instance, a youth worker can use an
argument abou! the use of a pool table to generate positive or negative
learning. Rather than allowing a 'bully' win through and dominate the use
of the pool! table for instance, the youth worker can effectively intervene
to help the members resolve a more equitable use of the table and thus
contribute to positive learning for the members in terms of effective
conflict resolution. Similarly, ‘snide' sexist remarks made by young
People in their informaj ‘conversations can be challenged by the youth
worker to expose the underiying sexist aftitudes inherent in such
éncounters and, thus, again contribute o positive learning experiences
for young peopie.

(i) Programmes

One of the defining characteristics of good youth work praclice is the
extent that p'rogramrnes are developed as a means to and end and not an
end in themselves, Treacy (1992). On the appearance of things many of -
the programmes run in many youth groups appear 1o be similar: basic
recreational programmes: personal developmen group work; creative
" programmes; outdoor Pursuits; using various art media etc. However,
the experience of participating in a pregramme can be used to create
learning about social refationships. In a programme, for instance, where
@ number of key members dominated, the youth worker can -use this to
explore underlying issues between the young people in relation to power
and control in an informaj context. Similarly, in a non-formal coniext,
planned programmes and interventions can often carry very strong
political messages, that are perhaps unintended. Thus, a development
education programme operating from a specific value system will

Moge's of ¥ ousn Wor 2 A SOCIOLOGICAL FRAME WORK



[LiEARNING N A YOUTH WORK CONTEXT

transmit an underlying value on building golidarity amongst those
committed 1o economic and political change that will improve the
negative impact of current international economic policies on th_i'rd world
countries. By contrast, & development education programme which
operates from a different value system might emphasise a benevolent
approach of fundraising for third world development programmes. On
the appearance of things, then two youth groups could be operating
development education programmes, while exposing the young people t0
entirely different perspectives and values.

It is important youth .workers understand that in all circumstances
jearning occurs through the content of such programmes. Within the
“description of each of the models of youth work we, thus, give attention
to summarising the likely Jearning outcomes of various programmes
inherent in the value system of the youth worker.

(iii) Opportunities for Decision Making

Wwithin all youth groups opporiunities are gither provided or denied 10
promote the active participation of young people in decision making
processes. Within youth groups the leadership leam works with
individuals and in small groups in pianning, preparation and
implementation of activities of interest to them. The way in which this is
done will again reflect the values that youth workaers bring 1o the situation
and the awareness they have of the importance of creating opportunities
for the group or young person to evaluate the action, reflect on its
consequences and learn from the experience. To this end, the report on
youth Work Practice in Community-Based Projects recommends that:

“each youth organisation or group include
opportunities where young people are
. encouraged 10 develop progressively towards
" full participation as partners with adults in

the running of youth organisations”
(Treacy, 1992 pd3).

Thus in the section summarising each model we give attention to
illustrating the likely opportunities for participation that are created for
young people to participate in decision making structures within youth
groups dependant on the perspective under discussian.

Implicit in each of the above is that the underlying message for young
people will be determined by the values and beliefs of the adults. These
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LEARNING IN A YOUTH WORK CONTEXT

beliefs and values are in turn determined by the adults implied world
view or theoretical perspective, whether this is specifically undersiood or
not. Thus, if we are 10 understand the potential impact of youth work
interventions on young people and sociely then we need to understand
the basis on which the value systems of adults who work with young

peopie are based.

The values youth workers bring to the youth group are consciously or
unconsciously a reflection of their philosophy. lrrespective of the values
adopted by youth workers, the Costello Committee Report_(1984)
/identified the following as core values those who work with young people

in the youth service should be commitied to:

CORE VALUES

{*  Young peopie have the right to identify
: options/choices and choose the most

appropriate one for them in any given
situation
i * Young people have the right 1o self |
i determination
:* Young people have the right fo
:  contidentially in their reiationship with |
i youth workers ' o
i* Young people have the right to develop
! their own values and attitudes
i *  Young people have the right 1o develop
. the capacity to analyze critically the '

world around them and to take action in :
| response o
i * Young people have the right to challenge
: the youth worker and to be chailenged by

the youth worker, in .areas such as
| allitudes expressed and ways of behaving !
{* Young people have the right to be treated
. as equals ?
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Theoretical Overview

There are basically two broad sociologies of education: functionalism and
contlict theory‘.' The central concept of functionalism is that society
operates on the basis of values/norms/beliets that are agreed
(consensus). The foundation is functionalism is thus, the notion of
consensus, that is, that people agree on the basic values ol society in
which they live. It is in everybody's interest that consensus exists. For
functionalists, then anything that threatens the stability of society must

be kept under control.

within functionalist thought, the family, the law and educational systems
are the agencies for enforcing this control. These are thus, the
institutions which ensuré that sociely operaies smoothly and in
.accordance with the value cansensus._Schools and other educational
institutions help young people discover their talents SO that when they
“join the workforce they will enter an occupation suitable to them and

needed' by society.

The education system forms a major function in analyzing the needs of
the economy and how the schoal relates 10 these needs.

Functionalist argue that the main tunction ot schools is to allocate and
recruit people to the rangeé of positions in society. To do this schools
must develop the particular values and intelectual skills needed by
children to periorm the role in society 1o which they have been allocated.
This will ensure that society will survive and develop. The role of schools
and educational institutions are thus to:

« Develop in young people the values and beliels that will help

them perform adult roles in society
= Allocate them on the basis ot their ralents and skills to a

particular role in adult society/ workforce.

Functionalist argue that inequality is a natural feature ot society since
people are born with unequal talents.

Conflict theory in contrast rejects the notion of consensus. Centlict
theorists argue that all societies are tormed out ot class struggle -
capitalist society was formed outl of struggle petween the tanded
aristocracy and a class whose wealth was based on industrial production
and trade. A basic assumption of Marxism is thal at a particular stage in
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THEORETICAL OVERVIEW

history of capitaiism that the working class will win power and society will
be transformed.

Similar to functionalism it regard education as serving an economic
Purpose for society. Schools in conflict theory are provided by the state
to. meet the need of capitalist employers. They operate as a mechanism
for social control and maintain stabiiity in society. Schools maintain
inequality in sociely because they function to reproduce class structure
from one generation to the next. ' '

Conflict theorists argue that as the capitalist society develops the
division of wealth becomes more unequai and that society faces growing
problems of social control. Schools play a role in maintaining social
control by its emphasis on discipline and respect for authority. Theorists
within this tradition try to examine. ways in which this control and
domination can be counteracted. They argue that there are two major

means of doing this:

* Changing human consciousness
* Changing structures

Burrell and Morgan's Framework

Based on the two broad sociologies, Burrell and Morgan (1979) presents
a framework of four paradigms as follows: functionalism and interpretive
paradigm based on functionalism and radical humanism and radical
social change based on conilict theories. The difierence between the
paradigms reflects a different emphasis within each.

The four paradigms thus define four views of the social world based upon
different multi-theoretical assumptions with regard to the nature of
science and society. They offer alternative views of social reality and 1o
understand the nature of ali four is to understand four different ways of
viewing society. They also provide a convenient way of locating one's
own personal relerence with regard 1o social theory and thus & means of
understanding why certain theories and perspectives may have more
personal appeal than others. However, it is important to bear in mind
that the tour paradigms are mutually exclusive, one cannot operate in
more than one paradigm at any given point in time, since in accepting
the assumptions of one, the assumptions of alf the others are rejected.

Moaels of Youlh Wors 6 A SOCIOLOGICAL FRAMEWDAK



THEORETICAL OVEHV‘IEW : . J

Figure 1 below illustrates the relationship between the four paradigms

which Burrelt and Morgan (1979) label 'radical humanist’; ‘radicai
structuralist’; ‘interpretive’ and 'functionalist‘. : '
Figure 1: Burrell & Morgan's Framework
THE SOCIOLOGY OF RADICAL CHANGE
RADICAL RADICAL
HUMANIST STRUCTURALIST
' OBJECTIVE

SUBJECTIVE

INTERPRETIVE FUNCTIONALIST

THE SOCIOLOGY OF REGULATION

What follows is a summary of gach of the paradigms outlined' in Burrell
and Morgan's framework. The outline of what follows is to:

a) provide a review of the theory applicable 1o the paradigm

b) Summarise the assumptions about society implicit in the paradigm
c) Outline the application 10 _youlh work through a specific model of
youth work practice based on the paradigm

d)  Outline the general characteristics of the youth work model and
specifically describe how the mode! interprets the following:
= Analysis of young péopie’'s problems
* Programme Emphasis
= Relationships between young people and adults
« The structure of the youth group
*» The outcome {or young pecple
» The outcome for society

Mudeis of Youlh Work 7 A SOCIOLOGICAL FRAMEWORK



MODELS OF YOUTH WORI_( - CHARACTYER BUILDING

1: THE FUNCTIONALIST PARADIGM

(a) Review of Theory

"The functionalist paradigm generates
regulative sociclogy in its most fully
deve_loped form. in its overall approach it
seeks {0 provide essentially rational
explanation of social affairs. It is a
perspeclive which is highly pragmatic in
orientation, concerned to understand society
in such a way which generates knowledge
which can be put 10 use. It is ofien problem
oriented in approach, concerned 1o provide
practical solutions to practical problems. It
is usually firmly committed fo a philosophy of
social engineering as a basis of _social
change and emphasises the importance of
_understanding order, equilibrium and stability
in society and the way in which these can be

maintained. It is concerned with the
effective "regulation” and control of social
affairs". '

(Burrell & Morgan, 1979,p.26)

Functionalism centres its analysis on a view of society as a cohesive unit
made up of interrelated institutions all functioning to maintain society as
a8 whole. The fundamental assumption of the functionalist approach is
- that societies cannot survive unless their members share al least some
‘Perceptions, attitudes and values in common (Lenski, 1966). Social
order is brought about by people's commitment to norms and values of

behaviour:

"Within this perspective sociely is usually
viewed as an ordered consensual whole with
- needs that have 1o be mel fo ensure the
maintenance of the social pattern. These
needs or functional prerequisites as they are
called are met by activities ol various
interrelated parts of the social system ali of

which pertorm tunctions for the tolality
{Reynoids & Suliivan, 1980, p.170)
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‘ MODELS OF YOUTH WORK - CHARACTER BUILDING

Thus, society is described in terms of a number of institutions which as
school, tamily, church, industry, which, through the way they relate 10

each other achieve social cohesion and the reproduction of society. The

toremost institutions are considered to be the family, the school, the

economy and politics. The tamily and the school are the main socialising
agents, with the school acting as intermediary between the tamily and
political society (Farrell, 1984). The tunction of each institution is 10
reproduce the society in a way that will allow it 10 continue from one
generation 10 the next. For the school, 1his involves teaching in way
 that rransmits a selected set of traditions and values to the young
generation and socialising pupils so that they can fit into their future

roles in society.

Durkheim is recognised as one of the founding theorists of functionalism
and wrote much on the role of education. According to him the prime
function of education is not to develop the individual's abilities and
potentiai for their own sake. Rather it is to develop those abilities and
capacities thal societies need. Society can survive only if there exists
among its members a sufficient degree of homogeneity. Education
pe‘fpetuates and reinforces this h_omogeneity by fixing in the child from
the beginning the essential similarities that collective life demands.

The tunction of education then is:

“o arouse and develop in the chiid a certain
number of physical, intellectual and moral
states that are demanded of him, by both the
political sociely as a whole and the special
milieu for which it is specifically destined”.
(Durkheim,1856,p.71)

,Eduéatio'n then provides a controiling function in its role of socialising
those who are not yet ready for society by passing on physical,
intellectual and moral states 10 maintain social cohesion:

"Society can survive only if there exists
among its members a sufficient degree of
homogeneity: education perpetuates and
reinforces this homogeneity by lixing in the
child from the beginning the essential

gimilarities that collective life demands.
(Durkheim, 1956, p.70)

All societies need an amount of specialisation Durkheim suggests, and a
function of education is 1o prepare people for the particular milieu for

sodals of Youth Work 9 A SOCIOLOGICAL FRAMEWQRK



MODELS OF YOUTH WORK - CHARACTER BUILDING

which they are destined. This is accompilished for SQGiety,through the
Process of socialisation. For Durkheim then, the process of socialisation

is vital tor it is:

"the means by which society prepares, within
children, the essential conditions of itg very
existence." . R

{Durkheim, 19586, p.71)

Durkheim asserts that while socialisation is required by society, it is also
necessary for the individual's peaceof mind. - The- alternative to the
socialised individual for Durkheim is ‘anomie’, that is individuals who
suffer trom: . ' '

“the malady of infinite aspirations." _ -
(Durkheim, 1961, p.40) .

People who constantly five in a state of ‘anomie’ live in perpetual
unhappiness, so that the restraints placed on individuals through their
socialising process is necessary, not only for society's good but aiso for
the individual's sense of well being. Durkheim attempts to show how
individuais can be saved from ‘anomie’ through schools’ socialising.
function.  Schools, according to Durkheim (1961), musi challenge
children's openness to ideas through discipline rules and pPunishment.
Through discipline the child can grow and develop to the stage of
sell-discipline and attachment to groups. For Durkheim, the positive
attachment to groups by schools helps the child to see himself as part of

the wider society.

Durkheim distinguishes between two general types of society, -‘roughly
Corresponding to pre-industrial and modern society. The earlier form of
society is bound together by what Durkheim calis 'mechanical solidarity"
where the members shared a strong ‘collective conscience’. That is all
members tend to hoid the same values and abide by the same norms and
think in much the same way. The collective conscience had a religious
character and great moral authority. The development of larger cities,
better means of communication and larger population, increased the _
'moral density’. As more people engaged in more frequen; relationships,
the way sociely was integrated had 1o change. The new developing torm -
of order Durkheim called ‘organic solidarity’. The old collective
conscience which gave fairly detailed rules and regulations became
.inappropriate in the complex new sociely. The collective conscience now
becomes more general, providing absiract values which the individual
must apply in everyday situations. But for both to apply society must
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MODELS OF YOUTH WORK - CHARACTER BUILDING l

develop individuality among ils members, so that they intelligently apply
ihe abstract values to their lives. ‘

In this context, functionalists see the need for a new social institution,
youth work, 10 support the school, the family, and the Church to develop
the individual's capability to distinguish 'right from wrong' and to live by
the moral codes of society. This role for youth work is ideologically @
conservative one, and will be discussed in more detail later.

in summary then, education through its tunction of developing
‘appropriate’ consciousness among pupils is seen as the means by which
society 'r_ecrea:ed and perpetuat‘ed the conditions of its existence. Wwithin
this perspective those concerned with inequality within society focus on
the sources and problems of educating children. They attempt 10 relate
background tactors,either familial or sub-cultural, to working class failure
at school. Failure is situated firmly within the individual and his social
packground. Strategies for change tend to be based on the view that
large amounts of un-tapped talent @xist within the working class which
could be used not only to their own benetfit but also for the benefit of
society. Educational interventions, thus tend to concentrate of
individuais attempting to alleviate the negative intluences of their

backgrounds. Increasing educational opportunity is seen to be the basis ‘
of a tairer society. Improving opportunities fof access to educaiion is
therefore seen as a key element in creating a just society for ail.

‘Gchools are seen as capable of redressing the batance in favour of the

disadvantaged pupil.

Talcot Parsons (1971) viewed society as @ complex system which

Wi"_‘_’ ,f_‘_’ﬁ‘i!_ig'_‘,al__stability through the acceptance of
broad moral principles. Parsons, similar 10" Durkheim, sees social
activity, including education, in terms of its cohesion and maintenance

functions within society. Parsons specifically developed a model of

_society in which culture, social structure and personality are tinked

together in a logical and coherent way. The cultural system is made up of
the values shared by ail members of society. The social system is made
up of social roles, and finally the personality system or individual
personality is composed of motives and needs. He argues that while
some human needs or motives are innate, they are primarily social in
nature. These motives he argues are acquired during the socialisation

process.

Parsons argues that the relationship between sysiems is hierarchical.
The cultural system controls the social system which in turn controls the
personality system. For Parsons, the broad values of society define the
nature of the role persons are expected to play. individual choices, then,

Modsls of Youth Wark 11 A SOCICLOGICAL FRAMEWORK
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are understood by Parsons as being resoived by reference to the moral
standards of the cultural system. In addition society can get individuals
to fultil their role expectation since the individual, through -his
socialisation, has internalised the mora!l vaiues of society which he/she
leels obiiged to tulfil. (Parsons & Shils, 1962, p.142) S

Education for Parsons has thus two functions:

"the sacialisation of individuals and their -
allocation 1o specific roles within society”.
"(Parsons, 1961, p.453)

His analysis concentrates on how schools function to internalise in pupils
the capacities to enable them to perform in future adult roles. He also
describes how schools function to ditferentiate and allocate the specific
human resources to their difiering roles in adult society. He argues that
all pupils are treated in school in a more or less equal manner. However,
he does admit that some pupils have a higher level of iﬂdependgnce on
entry to school than others. independence is regarded as the pupil's:

“level of self-sufficiency relative to guidance
by adults, his capacity to take responsibility
and to make his own decisions in coping

with new and varying situations” N
(Parsons, 1961, p.437)

Furthermore, it appears that pupils with a higher level of independence
are likely 1o be successful in education, particularly on the academic
side. There are two types of achievement that can be obtained in
education according to Parsons, cognitive learning of information skills
and frames of reference associated with empirical knowledge and
technological mastery. The other can be called 'moral’ and involves:

‘responsible citizenship in the school
communily, such as respect of the teacher,
consideration and co-operativeness  in
relation to feliow pupils and good work

habits.."
(Parsons, 1961, p.440)

For Parsons, the existence of common culiure, or a commonly shared
system of symbols, whose meanings are undersiood, is crucial to the
stability of the social system  Gulture is transmilted and learned through
the social process which itself determines the system of social

interaction. Thus a:
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social system is 2 function of common
culture, which not only forms the basis of
intercommunication of its members, but
which defines, and so in one sense
determines the relative statuses of its

members”.
(Parsons, 1964, p.22)

Common culture then defines and regulates what persons are, so that
what persons are is understood 1o define what 1hey ought to be. The ways
in which these two issues are interrelated aré the main points of
reference for Parson's elaboration of the functions of the school as @

social system.

Parsons has developed a model .of complex societies which shows how
different kinds of social- structure, including education, relate 10 one
-another within 8 total social sysiem. The whole system achieves
integration by reguiating the flow of exchanges between its subsystems.
This entails changing the structures where imbalance causes tensions in
the system. These tensions are expressed in everyday life as conflict,
rule-breaking, group disorganisation, and personal distress. Social
systems are often driven by disruptive tensions to create new structures
. to improve the way they function, and thus regain integration and

functional stability (Demaine.1981).

(b) ‘Assumptions about Sociely

in summary there are a humber of implicit assumptions which
characterise the functionalist approach to understanding society and the
role of educatiofn. Ryan {1991) summarises the salient points of the

sunctionalist approach as follows:

» Functionalists seek to provide essentially rational
explanations o! social order. They believe that
ruies and regulations exist which govern society,
the task is to discover these laws and apply them to
bring about greater order, equilibrium and stability.

« The person is viewed as a pundle of desires which
need to be regulated and tamed, eic. and given
direction for the sake of social order and individual
happiness. Hence there is @ concern with the
effective regulation and control of the individual.
Coercion, external authority and restraint are

Modais of Yauth Work 13 A SOGIOLOGICAL FRAMEWORK
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hecessary for the sake of the wellbeing of Society
as a whole and its individual memberg,

* Society exists independently of the individual, the
individual can dg littie or hothing to effect change.
The needs of society come before the individual,

* People are approval seekers and want to conform.

Once the individual Is aware of the rufes and
regulations of society they will be committed to
them. : ‘

* M and when problems arise it may be because the
transter of the socialization process is incom_plete,
€.9. parents are not handing on values, hence there
is a breakdown in the commitment to core values

and norms.

accommodate thange which is usually a gradual
and natural Process of evolution.

* lnequality ig socially acceptable, it represents

 different abilities Which respond to the differens
needs of society. The uUnequal distribution of
Power retlects naturaj differences in abilities and
efforts.

* 'Education is an integrating and stabilising force in
sociely and ig responsibie for the selection ang
allocation of human capitai.

* Education js responsible for the transmission of
new knowledge which wiil ensure that the
Individual has the appropriate skills and learning
for the economy.

* The maintenance and conservation of society takes
precedence over any ideas of social change.

* There are norms and values which are shared by ali
members of Society. Society Operates on the basis
of consensus among its members. '

(c) Application to Youth Work:
Model 1 - Character Building Model

The primary Purpose of youth work operating from within this perspective
S to provide a further Sontrolling function in society in relation to young

Moools of Yayin vyge 14 A SOCIDLOGICAL FRAME WORK
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people. This can be achieved by assisting other state institutions in theif
role of socialising those who are not yet ready for society by passing on
physical, intellectual and moral states youth work serves (o maintain
social cohesion. The essence of this approach has peen illustrated by
Lord Radcliffe-Maud, iR 4951 who commenting upon the core purpose of
youth work siated that it is: '

“to offer individual young . people in their
leisure time opportunities of various kinds,
complementary to those of home, work and
tformal education, 10 discover and develop
their personal resources of body, mind and
spirit and thus to ‘petter equip themselves to
live the lite of mature, creative and

responsible members of a free society”.
(Radcliﬂe-Maud,.1 g51)

This approach to youth work has its roots in the history of the youth work
movement itself. Youth work, it is argued, evolved out of a desire by the
victorian middle classes in Britain and the Church and other philanthropic
associations in treland, 10 reinforce the existing social order and attempt
1o improve the conditions of the poof py influencing their attitudes and
pehaviour, (Hunt and Gargrave, 1980, Davies and Gibson,1967 and
Davies, 1986). Youth work within this mode oifers a supportive function

to other institutions.

(d) Characteristics of the Character Building
Model

The functionalist paradigm as presented by Durkheim and Parsons has
indicated a number of characteristics which would be present in this

modet of youth work which we term the Character Building Model.
4. Youth work is complementary to family and school.

2. It recognises that young people musl be prepared tor specific
roles in society.

3. It supports the morai values of the society.

4. it recognises that young people need to have their energy and
drive directed in 3 constructive fashion.

Modals of Youth Work 15  SOCIOLOGICAL FRAMEWORK
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5. it is concerned about the 'apparent’ decline in moral values,.

6. It sees that young people need to have contact wnth adulis of goad
moral character as role models. -

Ourkheim's model is grounded in what he lermed the ‘collective
conscience’, of society, where all members tended to’ hold the same
values and abide by the same rules. As seen earlier, the developmenl of
urbanisation and industriglization created a 'moral’ threat to society
which required additional instilutions to be formed to support the process
of socialization. Davies and Gibson (1967) have described in detail the
control motivations which fostered the development of recreanonal
centres and uniformed movements such as the scouts and gurdes in

England in the iate 18th century. They state that:

. 'the ideas _underpinning  the volunleer
' commitment to work with adolescents were
derived from an altruism based on an anxiety
that working ciass children should grow into
workers and subjects who were loyal and

responsible.”
(Davies and Gibson, 1967, p.36)

The following characteristics or indicators are, thus, likely to exist in a
Youth Work setting where the conservative Character Building Model is

dominant:-

(1} The Analysis of Youlh Problems/Adolescence

i * Young people are in a stage ol transition from
i childhood to adult life.
‘" Within a stage of transition, young people have
. . the capacity to rebei and thus need to have that !
rebellious capacity directed towards socially |
accepiable ends.
* An underlying concern of this approach is the :
apparent decline in moral values and the need
for young people to have contact with aduits of |

good moral character as role models.

16 A SOCIILOGICAL FRAME WORK
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(2 The Programme Emphasis

The programme emphasis  will concentrate on
incutcating existing moral and social valugs of
society and act as a means through which rule

breaking and disorder is prevented.

Education for Life Programmes, Health Education,
Relationships, Faith Education, Alcohoi and -
Substance Programmes etc will focus on preventing
deviance from the oxisting values system.
Typically this will be in the form of talks from
respected adults in a community on drink, religion,

sexuality, etc.

Recreational Programmes will be viewed as a
consiructive means of engaging young peoples’
energies in a positive manner and promoting

healthy lifestyles.

Vocational Training will tend 1o focus on
pre-determined role  preparation and skill
development 10 fulfil those - roles: cookery,
needlework, sewing for girls and woodwork and

crafts for boys.

Within this modet Social, Political Awareness will
take the traditional  ‘civics’ mode, that s,
information and ralks about existing political
structures and how they work. An additional
emphasis will pe pride and responsibility typically
through ‘tidy lowns projects’, old folks parties, etc.

{3) The Processmelationship

The processlrelationship that illustrates this model
is one where the youth workef is viewed as a role
model concerned with guiding young people along a
path which society and their local communities
desire. The relationship is furthermore usually
authoritarian with the group norms and values
decided in advance by the adults.

Modols of Youth Work 17 A SOCIOLOGICAL FRAMEWORK
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(4) The Role of Youth Worker/Aduits

The role of youth worker/adults in youth work.
settings based on this model is to acl as a rolfe
model and organiser. This model requires the
selection of adults: '

“of such character as will provide good

example as well as wholesome guidance”
(National Federation ot Catholic Boys
Clubs,1965,p.3)

(5) Structutes' for Participation in Decision Making

Structures for participation in decision making
within this model are aimost always hierarchical in
their nature. Where committee structures are in
pldce these will be dominated by adults who make
all of the major decisions. Where decisions are
devolved to young peopie these will usually centre
on basic programme decisions.

(6) The Outcomes

The outcomes whether intended or unconscious will
be to develop

i Young Peopie who:

i * are disciplined

- * have accepted the moral values of society

. * contribute to lhe maintenance of social order
- through their allegiance to existing social

institutions and structures

| A Society |

- *  Where the status quo is maintained.

. * The institutions of Church, family and state

. remain unchanged. '

** Values which underpin these institutions are
incuicated in the younger generation and
maintained as a result.

This mode/ is summarised in Table 1 overieaf.

Mg & Yot Woes 18 A SOCIOLOGICAL FRAME WORK
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MODELS OF YOUTH WORK - PERSONAL DEVELOPMENT

2: THE INTERPRETIVE PARADIGM

a) Review of Theory

"The interpretive paradigm is informed by a
concern lo understand the world as it is, to -
understand the fundamental nature of the
social- world at the level of subjective
experience. It seeks explanation within the
realm of individual consciousness and
subjectivity, within the frame of reference of
the participant as opposed to the observer of

action.”
(Burrell & Morgan, 1979, p.28)

Interpretive sociology is concerned with understanding the essence of the
everyday world primarily from the viewpoint of the actions directly
involved in the social process. Often those who operate within the
paradigm adopt a consensus approach to society because they fail to
question the sociai realities and structures which perpetuate those
realities within society. It is underwritien by an involvement with issues
relating to the naiure of the status quo, social order, consensus, social
integration and cohesion, solidarity and actuality ' (Burrell & Morgan,

‘1879).

The interprelive approach largely originated out of a response to the
functionalist and structuralist approaches which neglected the role of
human creativily and freedom and ignored the richness and complexity of

human lie:

"Al best the macro-approaches give us a
general framework with which to analyze
education, but one that is of littie use in
day-lo-day classroom encounters. iis all very
well to say that pupils and teachers are
alienated and that we mus! change society
but this hardly helps us to get through Friday

allernoon”.
(Blackledge & Hunt, 1985, p.223)
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Although Weber (1864-1920) was writing in exactly the same period as
Durkheim, albeit in a ditterent inteltectual {radition, his sociology 18
dramatically different from that of his contemporary. He asserts that:

*Sociology ... is @ science which attempts the
interpretive understanding of gocial action, in
order thereby to arrive at a causal

explanation of its course and effect.” -‘
' (Weber, 1947, p.88)

Weber would not deny __thét individual human actions might be suysceptible
1o the influence of large collective elements in society, like the state, the
form of tamily. life or education.. However he would argue that it must be
recognised that they are solely the modes of organisation of the specific
actions of individuals. The danger, therefore, of starting sociological
investigation with an analysis of these larges features is that there is 8
temptation to treat such representations as if they had a mind, a
consciousness, and intentionality of their own.

Thus according to Wweber, socioiogy ¢an only move towards an
understanding of both social institutions and individual psyChoIogical
conditions from an understanding of the practical form which gives these
two sets of properties their realisation, the specific act of individuals:
This section will therefore, begin by examining assumptions of the micro

‘ inlerp(etive approaches.

Micro Interpretive Approaches

Generally speaking, these micro interpretive approaches pegin from very
different qssumptions from the theories examined so far. These
assumptions can be summarised as follows:

1. Everyday aclivity is the building block of society.

2. Changes in education or in sociely are brought about be changes
' in the day-to-day activities of teachers, pupils, administrators.

3. Everyday activity is never totally imposed, there is always some
autonomy and freedom.

4. To understand everyday activity we must grasp the meanings that
people give 10 their behaviour. It assumes that the meanings arée
personal to the actor, they are not given Dy the cuiture of society,
rather they are constructed from culiure by the actors involved.

Modols ol Youth Work 2 1 A SOCIOLOGICAL FRAMEWORK
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5. Everyday activity rarely involves a person acting in isolation,
rather it consists of interaction with other people. Consegquentiy,
we inlerpret the behaviour of other people with whom we interact.

6. An analysis of action musi include a study of the actor's meanings
and interpretations. However, it would be incorreci ‘to think that
meanings and interpretations remain static and unchanging. It is
clear that people do modify their views. Interpr@livb sociology
tends 10 suggest that over time actors come 1o -have shared
understanding and interpretations. The sharing is 'bro'ught about
through a process of 'mitigation' of meaning, which is a
continuous process. | - A

These are the basic assumptions of the micro ap_proacﬁ, but is shouid be
noled that there are three variations in emphasis within it, the
interactionists, phenomenoclogisis and ethnomethodologists.

interactionism

Language allows peoplie to reflect on théir situation and their place within
it. Mead (1934) argues that because of language people are able:

1. To organise and store up impressions and understandings of the
social and physical world.

2. To transmit these understandings to others who share the
language form.

3. To apply aiready required understandings held in the mind to new
situations, perceptions or symbolic communications received from
others and, therefore, 1o deliberate upon these and create newly
fashioned understandings of such signals.

Language therefore, facilitates the development of a conception of 'self’,
because by possessing language an individual is able to see
himselt/herself as both an object in the world and a subject acting upon
that world. Mead depicts this development in terms of the emergence of
distinctive ‘I' and 'me’ sections of the individual mind. Language also
allows the objective side of a person, the 'me’ to which things happen, be
held up for inspection by the subjective side of the person, the 'I', which

is reacting to these happenings. '

Hargreaves builds on Mead's concept further:

Models of Youin Wark 22 A SOCIOLOGICAL FRAMEWORK
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“The self has an important reflexive guality:

it is both subject and object. in interaction a
man learns 1o respond 10 nimseli/herself as
others respond to him ... He acquires a self
by putting himself in the shoes of others and
_ by using their perspective o! him to consider

himselt.” .
(Hargreaves, 1875, p.7)

- “The selt is thus seen as a product ol thinking about oneselt from the
viewpoint of others, it is not something hestowed in a mechanical wiy.
The essence of this legacy trom Mead is that the ingividual:

« _does not merely respond 1o those forces
that play upon him/her from imside and
outside. The person thus consiracts and
chooses what he/she does; hisrhar acts aré

not predetermined responses.”
(Hargreaves, 1 9.75, p.10)

it must also be remembered {hat when one acts, oné does so. within @
social situation. Society says Hargreaves is @ complex structure af
interrelated positions such as child, parent, teacher, etc. Each role

carries with it,

- pehavioural expectalions associated with

the position.”
(Hargreaves, 1375, p.46)

A person is aiso involved in a role set' comprising of others in relatedl
roles , and each person has expectations of the others in the role set-
Very rarely do expectations define everything and on occasions ditferenit
expectations may come from different members of the role set. For
example in youth work the adult volunteers may be expected to organise
and supervises members by parents, and be expected to facilitate the
members running the club by their parent organisation. These differemtt
expectations cause role conflict or strain.

The individual must create the role in specific detail, and will do so By
pringing their self perception, as well as their interpretation of the role ®f
others, into account. Interaction is thus a dynamic process involving
continuous interpretation and decision-making by all parties cancerned.
The definition of the situation which is used as a basis for actior oy
participants is a ‘working consensus’ arrived at by those involved, wheme
people involved in a social gituation share a 'common undersianding’, the

Madals of Youlh Work 23 4 SOCIOLOGICAL FRAMEWIDAK
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level of consensus will be strong. If thereis disagreement or lack of
awareness. about each others' interpretations, their consensus will be

- weak. Nevertheless, some workable basis for interaction must be
reached if the association is not to be terminated abruptly.

The concept of negotiation then can be used to explain why so many
classrooms are orderly and not chaotic. Gradually teachers and pupils
come 1o share a common definition of the situation and an orderly
classroom becomes the norm, it is.suggested. However, since neither
party is fully satisfied, it is possible that the truce may be broken and

negotiation begun anew.

Secondly, where compromise is unattainable, a 'workable' consensus is
achieved by the most poweriul partners in the interaction imposing their
definitions. Hargreaves {1975) listed a number of techniques such as,
threats, appeals 1o reason or tradition, withholding of privileges, rewards,
~and opportunities. However, this type of interpretation introduces a
concept and form of explanation which certain critics of interactionism
see as a difficult notion for the perspective to manage - the concept of
‘power. It is argued that if individuals are seen as having the freedom to
define reality and to act upon their definitions, where does the ability
come from which allows some individuals 1o make their definitions count
more than those of others? As Sharp and Green (1975) have argued:

"... the ability of the headmaster to influence
the actions of his teachers, the ability they

have to process pupils, the ability of teachers
collectively to protect themselves against the

-felt threats of parents, lie not merely in their
linguistic and conceptual superiority but in
their position in the power structure. If they

are linguistically and conceptually superior it

is only because those who have power in the
macro structure define it 1o be so and have
given them available sanctions to reinforce
their definition of reality against others.”

(Sharp and Green, 1975, p.70) -

Hargreaves (1978) attempts to address this weakness. He seeks 10

provide a framework which might link structural questions fo interactional
concerns”™. In one sense he is successfu! in that he is able 1o show that
the constraints which teachers experience and the problems they face
have their origins within the wider society. In particular Hargreaves
tentatively introduces the notion of ideology and hegemony into the
teacher's definition of the situation. He argues thal a progressive

24 G
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d in the organisation of the primary classroom,
individualism has become realised in the
dary school. By pecoming realised these
different ideologies come 10 form the experience of both teachers and
pupils. Which ideologies will dominate depends, to a great extent on
who has the power to make them real, according to Hargreaves. The
important point for us is that the experience of people is partly shapéd by

the ideologies of the poweriul.

ideology has been realise
whilst the ideclogy of
organisation of the secon

Blackledge and Hunt (1985) suggest that:

"... actors create goals for themselves in
order 10 make sense of their past and present
experience and to project into the future an

inteltigible and attainable, plan for life.
(Blackledge & Hunt,1985,p.287)

this suggestion is correct, a dialectic between the

There is then, i
ss of individual actors

socially constructed society and the consciousne
and groups of actors, as Berger {1966) has suggested. King (1980)
believes that the importance of a Weberian approach lies in the fact that
it does not seek 10 explain educational change in terms of the operation
of certain "externat factors'. Both the functionalists and Marxists try to
find the cause of change in education in the wider society. Neither take
into account the purposeful -action and social relationships of those

involved in the education.

At the macro level, Archer (1984), working from a Weberian perspective
ests that when examining education it is important to seek an
understanding of it as 2 social structure in which social ineraction takes
place. This structure conditions the interaction which in turn leads to @
change in of ‘modification of the structure (structural elaboration). in

Archer's (1984} {erms the process has three parts:

sugg

« Structural Conditioning

« |Ipteraction
e Structurai Elaboration

al education system is the structure which

in other words, the nation
hich in duecourse modifies the structure.

conditions the interaction, w
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(b) Assumptions about Society

In summary, Ryan (1991) identified the implicit assumptions'of the
interpretive paradigm as follows: '

* All the theories reflect a common
concern for the sociology of
regulation. The iInterpretive theorists
by and large concentrate on the study
of ways in which social reality is
meaningfully constructed and ordered
from the point of view of the actors
directly invoived. They present a
perspective in which individual actors
negotiate, regulate and live their lives
within the contexi of the status quo.
Everyday activity is the building block
of society. Everyday life is produced
by people acting together and
producing their own roles and patterns
of action. ' '

* To undersiand everyday activity it is
imporiant to grasp the meanings that
people give to their behaviour.. It
assumes 1hat ‘the meanings are
personal 1o the actor, they are not
given by the culture or society, rather

" they are constructed from culture by
the actors involved. '

» Everyday activity rarely invoives a
person acling In Isolation, rather it
consists of interaction with other
people. Consequently we interpret the
behaviour of other people with whom
we interact.

* An analysis of action must include a
study of the actors’ meanings and
interpretations. however, it would be
incorrect to think that meanings and
interpretation remain static and
unchanging. Interpretive sociology
tends to sugges! that over time actors
come to have shared understanding
and interpretations. The sharing is
brought about through a "negotiation”
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of meaning which is 8 continuous
process.

« Social reality insofar as it is
recognised to have any existence
outside the consciousness of any
single Individual, is regarded as being
liitle more than 8 network of
assumptions and intelsubiectivei.y
shared meanings. ‘ ‘

» |nterpretive sociology IS concerned
with understanding the essence of the
everyday world. It s underwritien by
an involvement with issues relating to
the nature of the status quo, social
ordez, CONSensus, social integration
and cohesion, solidarity and actuality.

(Burrell & Morgan.1979,p.31)
(Ryan, 1991, p31-32)

(c) Application to Youth Work:
Model 2 - Perspnal Development Model

Youth Work from this perspective focuses on the personal development
needs of young people with little relerence made t0 the social situation
or environment in which the young person lives. Young people are seen
as passing through the youth stage of life and therefore ‘must surmount
the tasks which that stage brings with . Youth work contributes to the
smooth transition through this phase by providing a variety of
opportunities 10 acquire the skills necessary 10 take on the

responsibilities of adult life.

The personal developme‘nt model is according to Smith (1980) the
conscious attempt to help people 1o gain for themselves the knowledge,
feelings and skills necessary to meet their own and others’

developmental needs.

While functionalism, as we have illustrated through the review of
literature is concerned with conservative outcomes Jarvis (1983a)
maintains that those who are relatively free from the constraints of the
structure and who exorcise power are more likely to embrace & classical

liberal ideology which views:

Modals of Youth Work 2 7 A SOCIOLOGICAL FRAMEWORK
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“individuals as independent, free to pursue
their own interests and to consider that they
are able to do this through the exercise of
their own rational judgements* :

(Jarvis, 1983, p.11)

This form of liberalism may be viewed however as having conservative
outcomes in terms of political ideology because it maintains the status
quo. Similar to the Character Building Model, it contains similar
assumptions and emphases and outcomes.

(d,) The Characteristics of the Personal
Development Model

(1) The Analysis of Youth Problems/Adolescence
"*  Young peopie are passing through a transitory
. period from childhood to adulthood. _
- *  Young people need to surmount the tasks that
. go hand in hand with that stage.
i *  The key development tasks for young people are
. to develop positive self images, stable
interpersonal relationships and the social skills
necessary to participale within existing
structures of society. ‘

{2)  The Programme Emphasis

The programme emphasis within this model will be
o promote, within the existing values of society,
personal responsibility for individual choices.

Education for Life Programmes will focus on helping
young people explore and clarily their own values
related to health, sexuality, faith et¢ and to
understand the consegquences of the choices they
make tor themsetves. '

Recreational Programmes will be viewed as a
means through which young people can learn 10 mix
socially with others. Typically, recreational
programmes. will deny competitive elements and

Moosls o Youlh Wars 28 A SOCIOLOGICAL FRAMEWORK
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concentrate on Qroup and
techniques a
inter-dependence and grou
social skills of co-operation,
group commitment. The
co-operation, trust buil
intercommunication ski
of this approach.

competitive
s a means ol promoling co-operation,
p commitment. The
inter-dependence and
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ding and the development of -
ils are key underlying values -

Social and Political Awareness programmes wili be

based on promoling parti
people within existing socia

through involvement in local communi
grammes etc.

environmental protection pro

Vocational Training will within

method for passing on necessary

needlework, sewing et
within this model they will not b
‘appropriate training’ on the
Typically, this mode! will

male/female lite-skills programmes
groupings. Underlying this approac

promotion of gender equality.

(3) The Process/Relationship

The process!relationship
approach is regarded as a

cipation amongst young
| and political structures .
ty initiatives,

this model provide a
lite. skills. While
c will be pan of programmes
e confined to what is
basis of ones Séx.

traditional

across Sex
h will be the

adopted  within this
key flactor since it is

believed that the form of education is as important

as the curriculum content.

approaches, young people are

treated as partners by the ad

(4) The Role of the Youth Worker

The role of the youth worke

that of group worker, confidante,
Underpinning  this

motivator and counsellor.

Based on group work
respected and

ult voluntieers.

¢ in this process is thus,

supporter,

approach is the betief that young pecple can be

enabled to develop as in
who can think, reflect, d

accepl responsibility for their own
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dividuals in their own right,
evelop their life view and
behaviour.
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(5) The Structures for Participation

The siructures tor participation reflect the nature of
this trust. Structures are created with projects and
clubs to coniribute to decision making. Typically,
this will be in the form of membership and
programmes commitiees where young people are
involved in a limited way in the decision making
process. Within this approach young people are
involved within decision making struclures as a
mechanism for promoting leadership potential and
responsibility. The structures for participation are,
thus, seen as an additional and central mechanism
within the youth work project to promote and
harness young people's development needs.

(6) .The Outcomes

The outcomes whether intended or unconscious will
be to develop:

Young People who :

are prepared for an active role in society -

i * have developed the ability to build and maintain
! relationships.

* have a positive sense of their own |denmy and
. personal values.

i» have experience of leadership role and iearned
i decision making skills.

s have a sense ol conirol over their lives and
i believe that they can succeed if they try hard

enough.
§ASociem .
:* where the status quo remains largely
' unchanged.

» participation within the institutions of the state is
' based on personal choice.

This model is summarised in Table 2 overleal.
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MODELS OF YOUTH WORK - CRITICAL SOCIAL EDUCATION

3: THE RADICAL HUMANIST
PARADIGM

(a) Review of Theory

“The radical humanist paradigm is defined by
its concern to develop a sociology of radical -
change from a subjectivist standpoint. The
approach places most emphasis upon radical

- change, modes of domination, emancipatioﬁ-’

deprivation and potentiality".
{Burreil & Morgan, 1979, p. 32)

One of the basic notions underiying the whoie of this paradigm is that the
consciousness of the individual is dominated by . the ideological
superstruciures with which a person interacts, and that these drive a
cognitive wedge between oneself and ones true consciousness. This
wedge is the wedge of "alienation” or "false consciousriess” which
inhibits or prevents true human tulfilment (Burrell & Morgan, 1979). The
main concern of this approach is to iry and find ways in which the
~ individual can be freed of the structural constraints and reach their full
potential. This approach is known as resistance theory, because it
stresses the imporiance of resistance within education to Ihe process of

“the reproduction of capitalism.

Willis (1977) attempts 1o take a step back from cultural reproduction to
show that pupiis are in fact producing culture and that much more is
going on at the level of the schoo! then either cultural reproduction or
social reproduclion theorists allow. He accepts an important role for
ideology, though, as a limiting factor which guarantees that cultural
production finally invoives cultural reproduction. His study attempls to
demonstrate how ideology and class function in schools. Willis, through
an examination of a group of 'lads’ who conslitute a counter-school
culture, attempts to show how their tanguage, behaviour and attitudes in

school penetrates the ideology of the school:

"The most basic, obvious and explicit
dimension of counter-school culture - is
entrenched general and personalised

opposition to aulhorily_"
(Willis, 1977, p.11)

32 A SOCIOL OGICAL FRAME WORK
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MODELS OF YOUTH WORK - CRITICAL SOCIAL EDUCATION , l

the lads’ had an acute and perceptive unde‘rstanding.’oi
the schools authority system. They saw school as an alien environmen,
but one that they could manipulate 10 their own ends. They derived
positive pleasure trom the constant conflict they carried on with teachers.

in Willis's words:

willis found that

“The 'lads' specialised in a caged resentment o
which always stops just short of outright 3
confrontation. Settled in class as near a
group as they c¢an manage, there is a
continuous scraping of chairs, a ‘bad
tempered wui-tutting” at the simplest—-reques_t'
and a comntinuous fidgeting about which
explores every per_mutation of sitting or lying

on a chair. During private study, some
openly show disdain by apparently trying 10
go lo sleep with their heads gideways down .
on the desk, somé have their backs on the
desk gazing out the window, or even vacantly

at the walt.” .
(Willis, 1977, p-12}

in a later passage he describes the nature of this controntation as itis

manifested outside the confines of the classroom:

"in the corridors, there is @ foot-dragging
walk, or over-friendly ‘hello’ or a sudden .
silence as the depuly passes. Derisive or
insane laughter erupts which might or might

not be about someone who has just passed.”
{willis, 1977,p.13)

Willis maintains that this opposition 10 the .school is an attempt 10
penetrate the entire tabric of the school, its curriculum, its norms, its
ethos. Farrell (1984), commenting on Willis's work suggests that:

~The 'lads' opposition 10 school pervades
their whole response to both the hidden and
overt curriculum. Evan classes which would
appear to be aimed at capturing their interest
suffer the same fate. Time in school is spent
winning space from the institution and
subverting its every attempt to force them to
work. Making it through the day, lasting until
the bell rings and ‘'having a jatf* are the

wodels ol Youth Work 33 A SOCIOLOGICAL FRAMEWORK
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essential aims of the ‘lads’. Delaying tactics,
diversion and so on, are used to win time
from the institution and to pace lessons to
their own liking. Time exists as such for the
lads only when they are free of institutional
time. When they are free they return to the
real world on the street. Experience on the
Street is the paramount reality for the lads...
Their  language, dress and general
demeanour ‘is oppositionai and they have
rejected the costs and potential rewards of
schooling infavour of the working class
culture.... by penetrating the conditions at
.the heart of the school, the counter-school
Cuiture liberates its members form the
burden of conformism. It is this rejection of
the conformism and the cultural influences
which promote it that leads ultimately to

social reproduction.” :
| (Farrell, 1984, pp.223-4)

For Willis, the rejection of the culture of schooling is more than a
feiec_tion of the possibilities of mobility through 'schooling success'. It is
also a rejection of mental work in favour of physical work. _

In the later parts of this paper which deals with Marxist concepts, this
division between mental and physical labour will be a key concept in the
perpetuation of capitalist relations of production. Willis's work, then,
represents a departure from deterministic theories. Willis claims that it
is the perception of Superiority of manual work by working-class 'lads’,
and their identification with manual work that creates the -capitalist
relations of production. For Willis it is the culture of the lads that
reproduces these relations. This contrasts with the work of the political
economists of education, who argues thal reproduction is diractly
engineered or reproduced 10 serve the need of the base:

“There is a moment - and it only needs to be
this for the gates to shut on the future - in
working class culture when the manual giving
of labour power represents both a freedom,
election and transcendence and a precise
insertion into a system of exploitation and

cppression for working-class people.”
(Witlis, 1977, p.120)
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In discussing the possibliity of change, Willis argues that cultural
production can be . prevented trom becoming _cultural reproduction,
through intervention at the leval of culture. He argues that those working
with the working class, should insist on equality of outcome in .schooling.
In addition, he proposes that de-streaming should be implemented in
school practices and that entry into higher education for the working
class should be sought. He suggests that vocational and ' guidance
teachers, in particular, have scope for action. o

Like Willis, Apple (1982) claims that schools are not just reprodl.icers, but
also produce. In discussing schooling, Apple suggests Ihal a core
dilemma for proposais for change is that while minorities may react to
the process of schooling and thereby indirecily recreate their own class
situation, ‘many do not question the purpose of schooling. He suggests
the elements of resistance are needed in any proposals for chénge; a
critigue of the present, a vision of the fulure and a strraieg'y: .

Without clear programmes that seem to
provide for at least partial solutions to local
and national problems, most people will
accept the dominant view, which is inherently
sndemocratic and anti-egalitarian. Thus
these programmes need to be sensible not
only to the hard core activists but to working

people with families and jobs.” ) ,
(Apple, 1982, p.131)

Thus the hidden curriculum is not absorbed directly, rather it is
‘mediated’ by the class culture of the pupils. Like workers in industry,
pupils possess a culture containing values and norms at odds with those
of the dominant culture of the wider society. This not only enables them
10 see through the capitalist ideological facade 1o the reality of inequality
at its base, it also provides a means of challenging the system of control
in their schools. With these notions of resistance and creative adoption
Apple is seeking to develop a more voluntaristic form of analysis. He
seeks to abandon the view that education is determined by the economy,
and is trying to show.that the school and the cuiture of the pupils is

" relatively autonomous.

Giroux {1983) also stresses the voluntaristic nature of resistance theory
and concerns himself directly with the level of pedagogy. He believes
that critical action can lead to change. He views education as potentially
emancipatory or controling. This allows for proposals ‘towards_an
emancipatory pedagogy. Giroux’s proposais are based on the ‘dialectic’
which in practical terms involves communication based on dialogue and
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grading in schools, the importance of history as the basis of raising
people’s awareness about social inegualities (ie,conscientization) and
the assertion that the recognition of oppression should lead to action for
change. Giroux develops the theme of human agency as a way of
breaking out of the deterministic dilemma tfaced by the conilict theorists
who centre their analysis on ideological or economic determinism.

Giroux's concern is 1o develop:

"a radical pedagogy that connects critical
theory with the need for social action in the
interests of both individual freedom and

~ social reconstruction.”
{Giroux, 1981, pp7-8)

Individuals, he claims, must be led to examine and critique their own
history and the history of their ideas, andbe shown that they can place
themselves in the course of events to change them.

Giroux maintains that a crucial development is from critical thinking to
intervention in the world. This then is liberation defined in social as well
as individual terms. One of the earliest theorists who placed an
emphasis on human consciousness while at the same time applying a
radical critique to sociely was Gramsci (1971). He developed the notion
of hegemony which refers to the way one social class exercises political
control or economic influence over other classes. Social coniro! occurs
through wide ranging consent 0 and acquiescence in the culture and
ideas of the dominant hegemony. The institutions which contribute to
social formation that are  outside the production process have a central

- role in maintaining an economic system founded upon the exploitation of
propertyless !abour power. Advanced capitalism is a complex and
sophisticated social system that has used the organs of civil society very
effectively in the service of the status-quo, e.g., the education system. It
is' precisely because a consensus has been created thal it is able to
resist and incorporate protest.

Gramsci therefore challenged the idea that one could challenge and
overthrow the system whiie operating within it. The ruling class have the
power to determine what ideas constitute commonsense amongst the
majority of people and the ability to isolate radical opposition as a form
of deviation from these ideas. Gramsci believed that individuals were
capable of independent thought and of challenging the system. He
advocated the need for a grassroots form of workers political education
which would provide the seeds of thought as the basis for a continued

ideoiogical struggle and political action.
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Freire (1972) expanded on many of Gramsci's ideas as he looked at ways$

_ of counteracting the form of domination experienced by oppressed

groups in society. He claims that economic and cultural dominance is
practised by metropolitan societies upon dependant populations:

Societies which aré dual, 'reflex’, invaded
and dependant on metropolitan society
cannot develop because they are alienated.
Their political, economic  and cultural
decision-making POweY is located ouiside

themselves. in an invader society.”
(Freire.1972,p.130)

Freire also maintains that this .domination is also apparent in the
domination of one class over another within the same society. He argues
that man's historical task is the transformation of reality. Freire’s central
concept is the ‘humanisation of man'. He proposes a concept of
‘complete being’. BY contrast the character of the oppressed, is
‘incomplete’ or not ‘tully -human’ being. The historical task of
transforming reality becomes that of "the oppressed liberating
themselves and their oppressors as well.” (Freire,-1972a.p.130}

Education, for Freire, plays a crucial rele in maintaining the oppressed
as alienated beings. Freire outlines two basic concepts to describe
education. The firsl is the 'banking’ concept. This entails. education
taking' the form of 'depositing’ information into those who are to be
educated. His argument is that education, as a torm of cultural action,
ensures that a form of false consciousness or a 'culture of silence’ i§
transmitted 10 the oppressed. He views education as an 'am-dialogical '
cultural action’ which serves 10 process individuals - into 2 state of
oppression of alienation. Furthermore, he argues that oppressive reality

is constructed on the basis of this false consciousness of ‘culture of
silence':

"The mode of culture is a superstructural
expression which conditions a special form of
consciousness. The culture of silence
‘over-detefmines' the inirastructure in which

it originates.”
(Freire,1972.p.57)

- people, then, become submerged in ‘an oppressive reality’ because of
their submerged consciousness which is transmitted as part of the

functioning role of schooling:
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"Pedagogy which begins with the egoistic
interests of the oppressors (an egoism
cioaked in faise generosity of paternalism)
and makes of the oppressed the objects of its
humanitarianism, itself maintains  and
embodies oppression. It is an instrument of

dehumanisation.”
(Freire,1972,p.30)

The second concept used by Freire is conscientization: Freirg proposes
that the transformation of the consciousness of people from their
conditions of alienation/oppression is achieved through a process of
conscientization. This should replace what he terms the ‘anti-dialogical
action’ of schooling praclices. Conscientization is a process by which a
person’s ‘critical consciousness’ is raised. This, he claims, is a process
of 'dialogicai cultural action’ and is a form of pre-revolutionary struggle.
The move towards humantransformation (the task facing each person) is
a cultural struggle. The movement lowards cultural struggle and cultural
revolution is achievable because a person is no longer in a ‘cuiture of
silence’ but fully conscious of his/her state of being. The programme of
cultural action. for freedom is the ‘Pedagogy of the oppressed’. The
pedagogy of the oppressed, Freire claims is the process of humanization
by which all people supersede both oppressor and oppressed and are

thus tully human:

"....it is always through action in depth that
the culture of ~domination is cuiturally
confronted. in the first stage this
confrontation occurs through the change in
~ the way the oppressed perceive the world of
oppression; in the second stage, through the
expulsion of the myths created and

developed in the older order...”
{Freire,1972a,p.31)

Much use has been made of Freire's work particularly in adult education’
and it is argued that, while his work is based in Latin America, his theory
is relevant to sociology generally. What Freire offers is a pedagogy
which critical theorists have so far failed 10 supply. As well as posing a
critique of the Present, he presents 'what. for many, is a practical way
forward.

Mode:s of Yourt work 38 A SOCIOLOGICAL FRAMEWORK



‘ MODELS OF YOUTH WORK - CRITICAL SOCIAL EDUCATION

(b) Assumptions about Society

The implicil assumptions of the radical humanist para_digm.} are
summarised by Ryan {(1991) as follows: ‘ A

« Common concern for the freedom of
human spirit and how to prevent the
alienation of the individual. They starl
from the premise that the individual
lives in a world which constrains
rather than develops ner/his full range
of possibilities and they are committed
fo providing an analysis and critique
of the ways in which this occurs.

» A central concern is the raising of
consciousness as the basis for social

transformation.

» The notion that any understanding of
sociely must embrace in their entirety
the objective and subjective world
which characterise 2 given epoch. An
understanding of this totality must
precede an understanding of its
elements, since the whole dominates
the parts in an all embracing sense. ‘

« Human wiil and agency as well as.
structure are important. People can
creatively adapt to and influence the
environment in which they find
themselves, there is a majof emphasis
on human consciousness.

« Reproduction stili takes place but
indirectly rather than directly, that is
alongside or through the process of
resistance.

« Conflictis @ normal and natural part of
social reality. it is only through
conflict that social transformation can
jake place where the individual will
surmount the limitations of existing
social arrangements. '

» Resistance to the demands of 8
capitalist economic structure is a
jundamental feature of the education
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system. Oppositional cultures exist
within schools.

* Schools have a certain autonomy from
the demands of the wider society, but
according to the majority of resistance
theorists the economy is the ultimate

determinant. .
{Ryan,1991, p-24-25)

¢) Application to Youth Work: |
Model 3 - Critical Social Education Mode!

In our review of Contflict Theories, the common thread of the analysis, is
- a view of ideology that is imposed rather than agreed or based on
consensus. Society is thus, viewed as and inequitable society separated
by race, class and gender. . These inequalities are unjustifiable,
psychologically and socially damaging to all, but especially those whom
the existing social structures have allocated to positions of
Subordination. - The Contlict Perspective views structural forces as
sericusly impeding the personal development of young people as they
become incorporated into the dominamt value and belief system. The
role of Conscientization -and' awareness raising strategies are thus
essential elements of these approaches. Youth work is thus, concerned
with raising young people's awareness of the effects of the dominant
value system and how it serves to inflict damaging consequences on
them as a.group of people and as a consequence impede their personal
~development. The act of naming experiences is thus seen as a crucial
- lirst step in the awakening of consciousness of young people as an

oppressed group.
Youth work within this perspective thus:

* Recognises that young people are vicltims of injustices in
Society. :

* Challenges the values of society since they are seen 1o
Promote inequality through the maintenance of the status quo.

* Develop consciousness raising strategies as a core curriculum
approach. : :

The foundation of this model is that if young people can be made
critically aware of their social and political situation they will be
motivated and mobilised to seek change within structures of institutions
thal impaci negatively on their iife situation. This emphasis on youth
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" Critical Social Education model of Youth Work, 1o e

‘Young people need to recognise that the oppor

—

work contributing to social change, enters youth work and young people
into a political arena. Therefore, it is proposed 1o term this process as @
mphasis its political -
rsonal development potential for young people.
tunity to redefine: this
nem and that having taken it they may construct a new
social reality in which they are crealors and not consumers of given
social norms. The role of the youth worker is thus to assist young-people
to define their world and to act upon it. This process is pased on the
consciousness raising strategies proposed by Apple, Freire and Giroux.

nature as well as its pe

reality is open tot

(d) Characteristics of the Critical Social
Education Model

This model has the following characteristics:

(1) The Analysis of Youth Problems/Adolescence

»  Structural factors impede the personal
development of groups of young people..

= lnequaiitie's which exist in society impact
adversely on the life chances of groups of young -
people, particuiarly the disadvantaged. -

« i changes can be made through existing
institutions, the position of young people can be -

improved.

(2) The Programme Emphasis

The programme emphais within this model will
centre on consciousness raising strategies that view
\he dominant value system as an inherent part of

young people’s problems.

Education for Lite Programmes will thus concentrate
on examining and exposing the *hidden curricula’ of
programmes. Typically, such programmes begin
with young people’'s own experiences as the basis
on which a consciousness aboul broader globai

issues are raised.
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Recreational Provision within this model will be
seen as a means through which solidarity can be
built. Common approaches are outdoor events that
bring those from ditferent minority/oppressed
groups together as a means of sharing and
understanding the life situations of the other more

clearly.

Soclal and Political Awareness wnhm approach
builds on consciousness raising programmes as a
mechanism for. heughtemng the social and hrstorrcal
enquiry of the oppressed group. This enquiry is
then synthesised to form the coré. of action
campaign in an effort to raise the awareness of the
general pubiic to issues and mobilise for change as

a result

Vocational Trarmng as a programme within this
model will be very different to. the personal
development and character building model. A
‘critique’ of how roles are reinforced is the
foundation philosophy of such prdgrammes.
Understanding behaviour and patterns of interaction
and how they serve to reinforce male/female
inequality will thus be key elements.

Arts/Creativity programmes similarly will be viewed
as a creative mechanism through which young
people's life situations can be hrghlrghted and
explored.

(3) The Process

The process within this model is one where youth
workers have the positive intention of transferring
power 1o young people. - Relationships with young.
people are thus undertaken with a view to engaging
them as partners. Within this partnership young
people are actively involved in identiftying and
exploring issues of concern to them.
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(4) The Role of Youth Worker

The role of the youth worker is thus, that ot enabler,
consciousness raiser and critical social analyst.

(5} The Structure for Participation

The structure for participation within projects based
on this perspective, will as their most -notable
feature, reflect the interests and energy of young
people. Self managing groups supported through
the. advice and encouragement of aduits will be
created around issues and programmes. The
structures will thus be a formalised means through
which issues are explored to form the priorities and
responses of young people themselves. '

() The Outcomes

The oulcomes intended or unconscious is to
develop: _

Young People who: ;

. have developed the ability to analyse and :
assess alternatives. :

« have developed the capacity o define ‘their
position’ in their world and the skills to.act to
change it if they wish. :

« are active in mobilising groups at local level to .
seek changes within existing structures. :

A where Society. |
« institutions are challenged 10 undergo adaptation -

in response 10 demands for change.
. within a stage of change, tensions exist within

institutions as they undergo reflection and

adaptation related to a stage of change.

This model is summarised in Table 3 overleal.
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S OF YOUTH WORK - RADICAL SOCIAL CHANGE

4- THE RADICAL STRUCTURALIST
PABADIGM - -

(a) Review of Theory

nalist and radical structuralist ‘paradigm
share an approach to the study of sacial reality. A basic premi,s_e’bfbolh‘
approaches is a belief in the existence of societal laws which govern
reality. The radical structuralists theorists differ from functionalists in
their emphasis upon contradiction and crisis: RN

Theorists from both the functio

“Theorists located within this paradigm
advocate a sociology of radical change from
an objectivist  standpoaint. Radical
structuralism is committed to radical change,
emancipation and potentiality, in an analysis
which emphasises structurai conflict, modes
' of domination, contradiction and deprivation.
it approaches these general concerns from a
standpoint which tends 1o be realist,
positivist, determinist and nomothetic”. ,
(Burrell & Morgan, 1979, p.34)

The radical structuralist concentrales upon structural relationships within
a realist social world. They emphasise the fact that radical change is
puill into the very nature and structure of contemporary society and they
seek 1o provide explanations of the basic interrelationship within the

context of total social formations.
e exiensively about education, his work

an analysis of the egiucational-‘systam.
h as social formation, productive

While Marx himseli never wrot
has been interpreted 10 form

Marx's theory involves categories suc
forces, the relations of production, ideology. superstructure and the

determination of the superstructure base. Marxism remains unique in its
claim that it is the economic that determined consciousness. Marx
argues that it is through labour, and in co-operation with others in the

production process, that people constilutes themselves.

Theorists, using Marxist analysis, are broadly categorised inmto
Reproduction Theorists and Resistance Theorists. Reproduction
Theorists concentrate on the power of circumstances, be they directly
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economic, or based on hegemony. Reproduction Theorists differ in the
“analysis between those who concentrate on exploring the structural links
between the educational system and the economic order, (Bowler &
Gintis and Althusser) and those who seek to explore the ways in which
cultural beliefs and practices, which suppon capitalist society, are
created, perpetualted and reproduced through the educational system

(Bourdieu).

Resistance Theorists concentrate on resistance, human agency and
counter hegemonic action with the focus frequently on the cultural level.
They aim to rise above the level of critique. and discuss strategies for
change. The authors illustrated as representative of this tradition are
Willis, Appie, Freire and Giroux and are examined in detail in the 'radical

humanist’ paradagm

"in the social production which men carry on
they enter into definite relations that are
indispensable and independent of their will:
these relations of production correspond to a
definite slage of development of their
material powers of production. The totality
of these relations of production constitutes
the economic structure of society - the reai
foundation, on which legal and poiitical
superstructures arise and 1o which definite
forms of social consciousness correspond.
The mode of production of material life
determines the general characier of ihe
social, political and spiritual processes of
lite. It is not the consciousness of men that
determines their being, but, on the contrary,
their social being determines their

consciousness.”
{Marx, 1859, pp.182-183)

The process of evolution which arises from the activity of human work is
argued by Marx to be a relationship between people (subjects) and the
natural or person-created material world. In gaining control over the
material world, human beings not only change the nature of the material
world but also the relationships between human beings:

"Through ‘man's ability to labour, man {akes
natural forces and through conscious
imaginative manipulation makes social
productive forces of them. The most
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important social productive force is- the
tendency among men to co-operaie in the
use of natural forces to produce the means of
subsistence....In the ‘harnessing' of natural
forces into productive forces, a determinate
mode o©f co-operation develops with a
consequent social stage of development.
Each subsaguent change in the production of
the means of subsistence -will entail
concomitant changes in social relations; each

'mode . of -production' = will have 2
correspondingly developed system of social
relations.”

' ‘ (Farrell,1984,p.83)

According to Marx, in the initial stages division of iabour was based on
aftributes of age, strength and sex. However as successive modes of
production developed a. division .of labour also developed. ~ This
manifested ina division between manual and mental labour and the
development of specialised activity as a result of technological
development. This according to Marx results in a division of society into
" classes based on their relationship to the means of production.

In capitalism, this division of labour itself in the separation of conception
and execution of a product, there is, a separation between the planning
and shop-floor department. This division, it is maintained, results in the
de-skilling of operalors through the fragmentation of tasks. The division
of labour in capitalism has also resulted in the control of the means of
production by those who own and control property (Biiton, 1989). Marx
claims that those who are dominant in society, through their ownership of
the means of production, are also its dominant "intellectual’ force. For
Marx, it is through his labour, and in co-operation with others in the
production process, that people create themseives. In this view people
are born into a particular era which has reached a particular stage of
development; the social relations into which the individual enters
determines the consciousness of the individual.

Two key concepts emerge f{rom this analysis; the forces ie the

implements used for production and the social relations ol production.
Meighan (1981) summarises the dialectical relationship between peopie’s
productive life and their other social relationships as follows:

"From each kind of production system
evolves a unique set of social relationships
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according to the circumstances of ownership
and the sociai division of labour. (For
example, freeman/siave, patrician/ptebian,
lord/serf, guild  masterjourneyman,
bourgeois/proletarian). That the form of
social relationship  established around
production (i.e. base siructure) conditions the
other forms of social organisation - political
forms, cultural life, religion, family form,
legal structure - which emerge {i.e.
superstructure). That classes emerge only
when one group of men who stand in 8
common relation to production unite in a
conflict with other groups of men. That most
importantly,  social change or the
transformation from one social order 1o
another is a result of a contradiction between
existing productive forces ~and existing
relations - of production, i.e., the social
relation of production become, as a result of
technological -or cultural change, inadequate
for the regulation of production itself.”
(Meighan, 1981, p.241)

Thus Marx sees socnety as composed of two major parts. The first is the
econcmic structure or "base’ and the second is the ‘superstructure’ or the
socia! institutions and practices such as education, religion, family life,

beheis and values

The attempts to define the reiationship between the base and
superstructure gives rise 1o many interpretations of what Marx actually
understood the relationship to be. While all Marxists believe that all
componems of the superstructure of society are in some way related to
economic aclivity (the base), they differ in their interpretation of the

nature of that reiationship.

One viewpoint argues that the economic base determines the
superstructure. . In this view sociely's institutions are a direct
consequence of the nature of its economic system. Furthermore, as the
economic base changes, so too do the institutions.

This view known as (determinism) is chailenged by other Marxists who
interpret Marx as allowing more independence and autonomy to the
various parts of the superstructure. There exists, according 1o this view,
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a dialectical relationship between the base and the other social and
political institutions, which forms a process of reciprocal influence.

Reproduction Conflict Theorists

Education according 1o the Marxist theory of ‘direct reproduction®helps to
reproduce or maintain the capitalist economic system. - Schools
according 1o these theorists eject pupils at appropriate levels in. the
economy: for manual labour, managerial work and $0 on. ‘In this way,
schools assist in the reproduction of the basic torce of p{od'ueiibn which
is labour power. They prepare pupils with the requiréd skills for ditferent
levels of the economy and develop the appropriate dispositions which
they will require in the work force. R

For Bowles & Gintis (1976) education in the United States serves to
perpetuate or ‘reproduce’ the capitalist system. It is one. of the several
social institutions which maintain or reinforce the existing social ‘and
economicorder. This il does in two main ways. Firstly,.it p‘repaf'e's youhg :
people for their place in society by preparing in children the capacities,
qualifications and so on which are appropriate to a capitalist economy:

“Difterent levels of education feed workers
into different levels within the occupational
structure, and correspondingly, tend toward
- an internal organisation comparabie to levels .
in-the hierarchical division of labour.” '
(Bowies & Gintis,1976,p.132)

Secondly, it legitimates the class struclure and inequality by fdslering the
beliel that economic Success depends on ability which allows young

people 1o succeed in education:

"The relations between the economy and the
education system are ‘overseen’ and
'jegitimised’ by an ideology called ‘IQism’,
Thus, appropriately alienated
consciousnesses are secured in individuals,
and individuals are differentiated and
distributed to the economy and the various
jevels of the production processes of the
capitalist economy. individuals recognise
their positions in the production processes of
the capitalist economy as legitimate and
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appropriate as a function of the ideology of
IQism.”
' (Demaine,1981,p.101)

- For Bowles & Gintis, then, the legitimation process (through the reward
of intelligence) preserves class-based inequality, without the foundation
of inequality being seen as problematic:

"The . educational system legitimates
economic inequality by providing an
ostensibly open, objective and meritocratic
mechanism for assigning individuals to
unegqual positions. Indeed, the more
meritocratic- the  educational process
‘appears” the better it serves to legitimate
inequality " _

(Bowies, Gintis & Meyer, 1975/6,p234)

. The process of legitimation is supported by a process of socialisation, a
process by which consciousness is shaped. For Bowles & Gintis

education:

"tailors the self-concepls, aspirations and
social class identification of individuals to
the requirements of the social division of

labour.”
(Bowles & Gintis,1976,p.129)

In contrast to Marx, Althusser proposes a 'relative autonomy' for the
superstruciure. Althusser argues that while the base and the
superstructure function relatively autonomously, they both function for
the same purpose, that is, the reproduction of the forces and relations of
production. Similar to Marx, Althusser distinguishes between the legal
superstructure, the stale and ideology.

Althusser's theory of education is best understood in the context of his
theory of ideology. Althusser retains the classical Marxist notion of state
as an apparatus of repression, which he terms the Repressive State
Apparatus (R.S.A.). In addition, he proposes a number of Ideological
State Apparatuses, for example the educational, the religious, the family,
the political, the cuiltural ideological state apparatuses (1.5.A.s). The
main distinction betwsen the R.S.A. and the 1.S.A. is the way they
function. The R.S.A. according to Althusser:
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“unctions massively and predominantly by
repression (including physical repression)

while functioning secondarily by ideology.”
(Althusser,1971 ,p.138)

The |.8.A.'s by contrast function:

massively and predpminamly by ideology
but they also tunction secondarily by
repression, even if ultimately, but only
ultimately. This is very attenuated and

concealed, even symbolic.” ,
(Althusser,1 971,p.138)

For Althusser, education is one of the 1.5.A.s, the central function -of
which it is to reproduce the relations of production, -that is ‘tabour
relations. The requirements of future iabour, he argues; .-éréi.-(eprqducad:
through schools by the development of appropriate dispo'siiibné in pupils.
The transmissions of these dispositions is part of the ideological function

of the school. It is through:

he massive inculcation of the ideology of
the ruling class -thal the relations of
production in a capitalist formation, i.e., the
relations  of exploitation,  are fargely

reproduced." .
(AIthus‘ser,I 971,p.148)

Althusser argues that individuals with these dispositions are ejected at
appropriate levels for economic activity: :

“each mass ejected en route is practically
provided with the ideology which suits the
role it has to fullil in classsociety: the role of
the exploited, (with @ 'highly-developed
proiessional‘, rethical’, 'civic’, 'national’ and
a-political consciousness). the role of the
agent of exploitation (ability 10 give orders
and enforce obedience without discussion, or
ability 1o manipulate the demagogy of a
political leader's rhetoric), or of the
pro!assional ideologist {ability 1O treat
consciousness with respect, i.e., with the
contempt, blackmail, and demagogy they

deserve).
(Althusser.1 971,p.147)
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Althusser argues that the reproductive role of education is not peneiratad
due to an ideology of neutrality which surrounds it. This he claims stems
from its relative autonomy from the economic base. The school
according to Althusser represents its function as the promotion of
equality and human development in a neutral environment. He argues
that whiie sone practitioners attemp! to penetrate the reproductive
function of schooling they ultimately are trapped by the system and its

practices.

Pierre Bourdiev develops an understanding of reproduction different to
_Bowles & Gintis and Althusser, who, as we have seen concentrate on the
links between education and the economy, or what is termed 'the political
economy of education’. By way of contrast, Bourdieu, attempts to
formulate a theory of education that centres on the role of culture in

reproduction.

Like other conflict theorists Bourdieu's analysis centres on education as
pant of the reproductive mechanism, which Serves to maintain the
dominant position of the ruling class. This contrasts with functionalisi
writers outlined earlier who views education as a cohesive socialising

agent which benefits all. -

Bourdieu's work represents a shift from a direct analysis of economic
~ power to an analysis of the symboiic . power of culture. Unilike
- functionalists, who stress the Consensus of values and norms as the

basis of an acceptance of the socialisation process, Bourdieu suggests

_1hat norms are arbitrary and imposed.

‘Bourdieu argues that the education system contributes to reproduction in
two ways: firstly by reproducing the cuiture of the dominant groups and
thus of class relations and secondly through the examination system.
Bourdieu suggests that examinations are an important parnt of
reproduction because, in posing as objective tests of ability,
examinations transfer social advaniage to academic advantage, which is

then converted to economic advantage.

Schools, then, reproduce inequality by simply treating all children as
equal. For, by demanding the same from all, the school demands what
some can give and others cannotl. As Bourdieu, himself argues:

"in fact to penalise the underprivileged and
favour the most privileged the school has
only to neglect, in its teaching methods and
techniques and its criteria when making
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academic iudgements, to take into account
the cuiturai inequalities between children of

ditterent social classes.”
(Bourdieu,1916.p.113) -

" The role of the teacher in Bourdieu's work is closely linked to the cultural
reproduction role of the school. Teachers, Bourdieu argues, value the
culture of the upper class and as such, simply need only to be
themseives to reproduce inequality. In simply being themselves,
Bourdiéu argues that they will automatically -categorise working-class
children as failures, since they themselves identify with the rufing
igeology and culture.. ‘The- authority of the teacher 1o transmit these
values is legitimated by the school's pedagogic authority, which is vested
in the teacher. In this way, teachers become accepted as being worlhy
to transmit and thereby impose a dominant culture. :

(b) Assumptions about Society

'-hyan (1991) ‘ﬁresenls the following summary of the assumptions about
society from this perspectve:

= It is obvious that within this paradigm
" adopt different views and beliefs.
Ryan (1990) however, identified a.
number of implicit beliefs underlying
ali the theories in the radical
structuralist paradigm.

« Social reality exists independently of
any reaffirmation which takes place in
everyday life. There is an emphasis on
the notion of structure, the focus is
upon the configurations of social
relationships  which  characterise
different totalities and which exist
independently of individual's
consciousness of them. The individual
can do little to etfect change.

« Conflict and contradiction is natural in
society as different groups compete
for power and resources.

= Eventually the contradictions  will
reach a point where there Is a crisis
and radical change OCCUrS, involving
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the transformation from one totality to
another, in which one set of structures
is replaced by another of a
tundamentally different nature. it is
through such conlflict and change that
the’ emancipation of man from the
social structures in which they five is
seen as coming about.

* Education reproduces the conditions
hecessary for the capitalist sysiem. It
heips to maintain and legitimate a
class divided society.

* [Education Is one of the chief means
whereby the ruling elite maintain their
dominance.

* Education acts as a selection agent for
human capital, it ensures that those
with the relevani beliefs and values are
recruited into powerful positions.
Education transmits middle class
values and has little relevance for the
working class. Education therefore
prevents social mobility and maintains
$ocial stratification. _

* The individual is good and rational
and requires a rational and good
society in which to develop his/her

essential nature. The social
organisations are at fault not human
hature.

* Education promotes a myth of equality
of opportunity which conceals deep
seated class inequality and alienation
from education.

* Inequality occurs as a result of the
dominant ruling groups controliing the

reiations of production.
' (Ryan, 1991, p.19)
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c¢) Application to Youth Work: :
Model 4 - Radical Social Change Model

This model assumes that under conditions of mounting crisisﬁthere are

chances for the rising generation to make substantial changes in the
socio-cultural system. Thus young people may be regarded ‘as potential

agents of cultural revolution. From this radical perspective revolutionary

change in the socio-cultural system is a necessar’y-thou’gh-;an'-s"u_mc-igm.

condition for transforming economic and political systems from capitalist

into full socialised societies, in which human potential is no longer

systematically distorted and wasted. Critical theorists do not look to

technological progress as a basis for emancipation, but to the political

activity of individuals enlightened as to their true interests. o

During the 1960's and 1970's rapidly rising income and increased social
mobility provided avenues for people to make their own choices in their
home life thus cushioning this crisis-tendency. Even during the ‘period
there were feelings of relative deprivation among young blue-collar
workers who had a realistic appreciation of their career options. By the
{ate 1970's and early 1880's, the lite chances of the rising generation in
Ireland were being managed institutionally through incp‘rnaé policy,
Manpower, ANCO, Youth Employment Agency. and Welfare Support
Schemes. Meanwhile, from the radical's perspective, the youth service
was continuing to rehash the formula for constructive use of leisure time
as the main strategy for helping young people realise their social
potential, either through the informal iearning of social skills or through

the participation in community development.

Davis (1977) states that a strategy for a radical paradigm must bégin
with the development of workers’ collective consciousness and grass
roots organisations within their own daily praclice. Youth workers must
develop a deeper analysis of the causes of social disadvantage, expose
the vested intérests of established youth work, and produce a strategy for

alternative interventions.

Taylor {1987) proposes that if workers are to move forward together then
a socialist manifesto is necessary, there would be a need for ‘bridging’
which would seek to link immediate needs of the siluation with the
necessary objective of socialist transformation. Such an approach would
treat the short term goal with proper seriousness, but would always look
to going beyond the immediate in posing questions similar to those
raised by Trotsky (1976) "Who has power and in whose interest is it
exerted?" and "How might we chalienge fundamentally the power of the

capitalist state?"
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Thus within youth work the task within this framework is to establish a
socialist consciousness in agreement with and actively alongside working

. class young people. Throughout this process workers aspire to play a
part in the metamorphosis of the class, from being powerless 10 being
abie to act for itself as a self-conscious agency for political change.

(d) Characteristics of the Radical Social
Change Model

The radical structural paradigm has a number of characteristics in youth
work practice as foilows:

(1)  Analysis of Youth Problems:

. " young people are a socially exploited group in |
: society.
| the interests of dominant economic and social
. groups have the impact of marginalising young |
. people and reducing their life chances.
i * equality for young people cannot be achieved |
. until institutions are made to change their forms,
rules and power bases.

(2)  The Programme Emphasis:

The programme emphasis within this model will
focus on promoting a socialist manifesto and
achieving the objective of socialist transformation.

Education for life Programmes: young peoples
personal experiences are explored to help locate
them as a culturaily expioited group in society.

Recreation Provision:  Recreation provision is
limited, but seen as useful in building solidarity.

Social/Political Awareness: The programmes are
- structural to indocirinate young people intoc the
revolutionary and socialist perspective. The
emphasis is on the Preparation of young people to
reject existing social instilutions as oppressive.
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(3) The Process

The Process in this model is one where the youth
worker uses it to recruit young people as activists,
with the intention of building anti-institutional

groups.

(4) Structure for Participation

The structure for participation adopted by youth
workers in this model reflect a preset social
revoiution agenda within which young people are
controlled while being given active roles.

(5) The Outcomes

The outcomes whether intended or unconscious are
intended to develop:

Young People who:
« have developed skills to act towards an

objective of social transiormations. They will .
act and be viewed as political aclivists. -

A Society: :
« where institutions will be overthrown and

replaced.

This model is summarised in Table 4 overleal.
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SUMMARY

Summary

This paper has attempted to provide a framework for examining youth
work practice. We have based our iramework on the . sociology of
educational thought and specitically applied Burrell and Morgan's
framework to describe four models of youth work: Character Building;
Personal Development; Crilical Social Education and Radical Social

Change.

The interrelationship between theory and models
is summarised in Table 5 overieal.
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YOUTH WORK

' PROGRAMME EMPHASIS -

" PROGESS/RELATIONSHIP

TABLE 5: MODELS OF YOUTH WORK - A SOCIOLOGICAL FRAME

. STRUCTUREFOR -
PARTICIPATION IN
_ DECISION MAKING

OUTCOMES FOR
YOUNG PEOPLE

WORK (Summary)

T R R e o

OUTCOMES FOR SOCIETY

* Education For Lie Progrmmmes

CHARACTER - |+ - Pwcrastionmt Praviston

+ Focus enargies of younp paogle in & u,a:-..:._s?-. way

- Prevaritative Focus

- Promete heabhy idesiyle
- Pramate competition, individust achiavemant’

* Social/Politicet Awarsnass

- Inlarmation abaul existing struciures: how they work

- Promation of civic respanatility and community pride

reapohses '

* Vocstonal Tralning

- Role Praparation

* Arta/Creativity
- Ovcupationaf

e 4!....!&!-!.-.-3.@.._._.&5 '
" ]* Developman of iliq._-__i with young
’ T #eople swves to'guids’ mnd 'lorny young

Pacple in the way -8.-.1 views an
acceptable, v

by the adults agenda/autharitarian atyle,

* The nature of the refationship is detarmined

L] .:f.-arglgeilsr.slg .

wotkemn s detision muhers

* Young people's input to detinion making:
.| . tonlras on basic progmmming issuas, -
" No structure in piacs 10 Incroase young

Paopie's Isadership petential, since youth

| wothem control all spacts of the
- Atogranoms and organisation

- moral values of the mcoghises majority
I <u__=.u petpie recogniaa their sale in

y and contrbuts o the mai

* Stalvaquo s maintained

® insiitution of the Church, family and statn
rarain unchanged

*® The values which urdarfia these are

of sociaty.

* Education for Lie Progremmes

DEVELOPMENT

* VYocstonal Training
- Noosssary Lifa Shilt

ion of P | Responaibiiitien tor choioss made

- Lemderabip Development
* Recrestional Provision
- Msans through which young peapls can learn 1o mix

socially with olhers and isam maore about themselves

* Sccinl / Poliical Awsrenans
» Community involvement
Envi P ion &

* Youth workers act as confidants /
counasliar,

* Dewslopmen! of relationship with young

People 10 taks pwt in all aspecis of the

progranume structyres,

* QGroup processes and goup work values
Quida tha operations of practios,

* Y¥Young pecple are d as is by
aduht voluntears,

* Relationship created supports tha personal

- Isarning and developmant,

Struct f for young poopia inthe |+

Rroject 1o vonbribule in a limited way lo
decizion making.

* Adulls will vauaky anarcise a vato in

relation io decisian mihing.

Young peopis ars proparad for an active

1ofa in socisty,

* Young peopls devaiop reapact tor
themssiven and othars and have the ability

to build and maintain relationships.

* Young people have learned basic
_ Inadarshiz shills by fimited oppontunitiss in

dacision making struciures,

* Young peuple have a sense of conmiral in

it lives and balieve that they can

* Status quo i raintained

* Supportior the state insttulions is basad -
an | choices which is
upporiive ol the majarily.

EDUCATION

foans of raising consciousness about broadnrigiobal

- Undevlying principine and wiluey of £Iogramynos sie

oxamined 0 expone thalr hidden 'curicyls’

* Recreastionsl Provision

+  Usolul mwohaniam in building satidurity
¢ Soclalffolitcal Awsrenass

- Carpaign/isave bead

- Historical Enguiry

* Votstional Tralning

- Critique of how roles” am inforosd

* Artw/Crestivity

- Croalive mechanism tor axploring young peoples’ s
SHvatian and insues of injustion '

lranslerring powsr fo young people.

® Rslationship with yeung peuple is
undertaken with & view lo ‘sngaging' them
as parnere,

* Youlh workar adopts the role of ‘problam
poser.

e 43:..53—.5?1‘ invalvad in

Identifying, sxploririg and unduerstanding
{swves of concern to thom,

* Two way proowss of mutugl dialogue
batwoen young Ppeople and adults,

® Action the result of snalysia and relledion,

* Young peopis and aduke are saan an

part within the ays!
Aeliact the m.__!-s-_!.n snnegy of young
poopla.

sucosed il they try hard snaugh.
- Geonder Equalties
.| Ara/Crestivity
- Mochanism lor k sion -
* Educalon for Lile Programmes * Youlh wark has the positive intention of Enabiling se¥-mannging siructuins, * Young peopis have deveioped the abiiky o
~ Young [ al i is axplored as a

analyve and anioes aternatives.

Young peopis have developed the capreity
lo detine 'their position” in thei warid and
the skills 10 nct to change it if they sought.
* Young poaple sre awase of the insquities

which institutions promots.

* Young people we aclive in mubiising
@roups at local level to seeh changes within

anisting structures,

*  Inatitulinny unfegn inlemak sinrctural

- changs to respend 10 demands for changae.

* Tensiona exisl within institutiona as thay
Progress and changs,

* Education for Lie Programme
« Youlh's pereonal sipariande i expivred to help locaie

young neople as & cullirally explolied graup within suclety

~ 'Hidden Curiculs’ ol Programmes rejecied aa & termy of

oppreagion

* Recrestionst Provieion

- Limited , but uweful in buitding sofidurity

® Boclel/ Pollicel Awareness

- Indocirinedion of young people inla the mwvoldlonary

perspactive
- Proparation of young pecpls o raject uiting sociut

* Youlh worker has ihve intantion of Quilding
unii-instiutional lobby groups
* Relationnhip with young people is
- unduriaken to reevut thern as activists,
*. Yaung people actively identily with and
sndorss the agenda of the campaign

Structures reflect « praset socinl revalulian
aganda within whish young pacple act as
partnery .

* Young pecgls are viewed 3 political
* Young peapls aw shilled 10 ac § towards an

objeciive of socis transtormation

* Institutions are overthrown and splaced
arising oul of ewhural stiugglos and intereyl
8roups gaining dominance and cantiol ovat |
lormen inwtilutions,
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